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OUR PUBLIC SCHOOLS.

Their Foes and Future.

No decade has its peculiar problem. A question of the
day is the bequest of centuries. Two thousand years have
passed since Aristotle tilled the fertile mind of Greece; four
centuries nearer us, Quintilian trains the crooked shoots of
Roman boyish intellect; in the dawn of the Renaissance
Erasmus sows afresh the wasted soil of medieval thought;
and but yesterday Pestallozi broughtalmostto perfection the
culture of the brain. Educators, these? Yes, and civ-
ilisers! Yet the 'go’s usher in no harder problem than the
old one tried by them: What is Education and How shall
we Educate? Misunderstanding is mother of both the
faults and foes of education.

Never in the world’s history was the need of education
more keenly felt—never, perhaps, were its aims and essence
more widely misunderstood. Educational pathways are
everywhere broken, and defects omnipresent. England
treads, with Briton stoicism, her curious mozaic of “Board”
Schools, “Trade” Schools, “Public” Schools,“Free” Schools.
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English salaries, in many cases, are yet based on the num-
ber of successful scholars ; muititudes of English children
yet learn by rote; and certain religious sects, as the Jews,
are remorselessly debarred from public educational privi-
leges. France walks with swifter feet a safer road, yet her
public instruction extends only to the thirteenth year and
private schools are apparently a part of the French public
system. However both in the French schools and i inthose

/of Germany newer methods rule and progress is certain, if,
Ao w‘_pdeed gradual. The United States, with- the best of all

educational paths, is a nation of critics. Every division of

her system must needs be bomb-proof; every step in the -

line of educational progress discovers new foes. behind
new bulwarks. ’

The American public schools, with all other educational
systems, have their faults—faults few but serious.

Incompetence in individual workmen isﬂkause fog general
inefficiency in any trade. The educational trade.is no ex-
ception. Mobs, semi-ignorant alike of subjec *tau‘ght and
of modes of teaching, have rushed yearly into’2
ranks. An occupation demanding keenest brain, most
acknowledged ability, has been made Tumping ground for
mediocrity. Children-in- -years have bden taughtby children-

in-brain. Until the true meaning of education becomes’

clear to teachers—until they appreciate the fact that mere
class-learning and discipline are not teaching—incompe-
tence will continue as one of the vital faults of the public
school.

Lack of continuity in education has contributed largely
to the school’s imperfections. Abrupt changes from kin-
dergarten to higher methods, and lack of touch between
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all, she has the rlght to tru.y‘_,j_t?d cate' e
trye cducation with optional, indefinite,

puplls | _ o
Such are the genume mlstakes in our pres |
ucation; yet such faults furmsh nelther the foes of the -
public scilools nor the grounds for thelr cr:t1c1sm :

True hostility to the public system: has- its ongm ‘in mis-
understanding of the true objects .of. educatlon and the
public schools find their real foes. in. the. Uuhtanan, Pa-
rochial, Private, and Political, clans. : e

Our age has many bad names; it is “matenallsuc,
“skeptical,” “practical,” “iconoclastic.” In centuries pre-
vious the stamp of antiquity was.the: warrant of safety ; in
the present it is held to be just ground for suspicion, mves-
tigation, correction. In such an epoch it were strange had
not some true beliefs, some noble theorles, been” covered
with the mud of materialism. In education espec1aliy, it
seems, our reformers would err in ‘reforming: they would
work the utilitarian vein to itsfull extent, and in educatlon

‘there is little that is earthy. -




is thits' a thmg mtrmsm not relatwe general not special TR

not conﬁned to'the- schools yet there _lst"'easﬂy ar;ci 'rapx
acquired, - And if the sehools sénd forth a- boy clea

brained and more thoughtful than‘c when he entered th roo
portals, their object is accomplished.  The clearer bram"'m
ninte cases of ten will be- the ‘basis of- better busmess sues 5

cess, but such success is a seconday ob;ect “The aimy of e
education is to make. a man; thmk not to thmk how to__f:"f

succeed but to think and succeed

Whether manual trammg rmght adva

our system is-another matter.  The trammg of ‘the eye to,_ F
keen discnmmatmn and of the Thend to" élelicate-= klll can ' BT

not but be of service in bramwculture : _
made educational aids of no mean powe ert any d

for technical trade-learning as a- substltute for ¢ gen i ral .-m‘ i'-»_:‘-. ERRL

ture is mlstaken harmful and a debaser of educh
ideals, R ST

. ‘ 'But as England’s blazmg hxlltops gave warnmg_ £ iR
':.'the stranger foe~=s0': ‘may " the: burmng protests of our = e
e _Amencan §chools lead us sternly to scrutm:se the ‘course e T

d her : -ch‘i'ldren to schbols in’ whu.h doctrmes centrary t0'- < _':: Tl
wi tenets are taught. Were nt true th:s would be L




_Godlessness Con51stent Catho :..s-t ernselves apprer;latc N

- then- false Posmon and Pnests both manY and Ieamed con-.-'::‘ TR

7 OthCI’WlSE:-—lS the cause ng Romes e5pec:a1 Opposmon
Parochlal opposn-.mn in general finds 1ts ongm in: desn'e to .

ThIS e

2 . that as yet zt has..;" e |
i "'he_ educahonal probl : :

- :_ __‘llc school posxtlons have. s ;‘long escaped the rapac1ty of_.:' _

" aClty pohncmns Posxtlons mean votes and the opportuni-= -
S tiesof the sn:uatlon are no: longer hidden. “Menof Iongf"’
fi ._-_._“experlence and tested ablltty are ousted men: of no ex-

;-; Needful appropnations a.re demed needless one are granted









